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Abstract 

Little psychological research has explored Latino adolescents’ identity and their 

experiences with ethnic discrimination.  Latino college students’ ethnic identity may be 

protective against the negative effects of discrimination.  Recent studies have 

documented both positive and negative effects of having strong national identity among 

minority ethnic group members.  The current study examined how Latino adolescents’ 

ethnic and national identities are related to their perceptions of and affective responses to 

discrimination.  We explored the relationships between ethnic and national identity, 

perceived discrimination, and the amount of stress and type of affective responses 

following experiences with discrimination in thirty-five Mexican-American students.  

Ethnic identity was positively correlated to perceptions of discrimination, as predicted.  

Additionally, ethnic and national identities were also positively related.  This finding 

indicates that future research on this topic may need to consider ethnic and national 

identities in tandem.  Importantly, bicultural youth scored higher on the measure of 

perceived discrimination than non-bicultural participants.  

 Keywords: ethnic identity, national identity, perceived discrimination, bicultural 
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Effects of Ethnic Identity and National Identity on Perceived Discrimination Among 

Latino Adolescents 

Latinos represent the second largest ethnic group within the United States, 

comprising 17% of the population, and are the second-fastest growing population (United 

States Census Bureau, 2013).  Despite these numbers, there is relatively little 

psychological research conducted with Latinos in comparison to other ethnic minorities.  

There is an abundance of research on the effects of discrimination on other ethnic groups, 

particularly African Americans (e.g. Brody et al., 2006).  However, there is a clear gap 

with regard to Latino adolescents and how their perceptions of discrimination may shape 

and be shaped by identity.  The limited published research indicates that discrimination is 

common among Latino adolescents, with the majority (65%) reporting experiences with 

discrimination (Portes & Rumbaut, 2001).  Furthermore, Latino adolescents are at a 

higher risk for depression than are White, African American, or Asian American youth 

(Joiner, Perez, Wagner, Berenson, & Marquina, 2001).  Given these statistics, the 

psychological effects of discrimination cannot be ignored within this rapidly expanding 

group of adolescents.  In the current study, we examine Latino adolescents’ perceptions 

of and reactions to discrimination, focusing on the potential roles that ethnic and national 

identity play in how youth experience discrimination.  

Identity Development in Adolescence 

Identity establishment is considered a critical task of adolescence (Erikson, 1968).  

For an adolescent, identity involves an understanding of how one fits within various 

social groups.  Identity exploration and membership in certain social groups may in turn 

influence self-concept.  In other words, experiences as a member of a certain social group 
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can influence one’s identity (Tajfel & Turner, 1986).  Social Identity Theory (SIT) 

proposes that people identify with multiple different social groups and that membership 

in these groups is “internalized” as part of a person’s self-concept.  Furthermore, SIT 

posits that being affiliated with a social group (e.g., a sports team, gender) often results in 

in-group favoritism, prejudice against out-groups, and stereotyping of both in-groups and 

out-groups (Tajfel, 1978; Tajfel & Turner, 1986).  According to SIT, people try to use 

these different social identities to promote a sense of positive self-worth. This can result 

in in-group favoritism, which creates a sense of positive self-esteem for the individual.  

Individuals will identify most strongly with groups that help give them a positive identity 

and maintain their self-esteem (Tajfel & Turner, 1986).  Said another way, if people feel 

connected to certain groups, and feel positively about those groups, they are more likely 

to feel good about themselves.  These effects will only occur, however, if individuals 

have a strong sense of membership within their social groups (Tajfel, 1978; Tajfel & 

Turner, 1986).   

An understanding of social identity becomes especially important during 

adolescence (Erikson, 1968).  Before age five, children have little understanding about 

the ethnic and national groups to which they belong (Piaget & Weil, 1951).  However, by 

early adolescence (around age 11) many children have entered into the formal operational 

stage of development (Piaget, 1928).  During this stage, they gain the ability to think 

abstractly, organize and classify items in a sophisticated way, and engage in higher order 

reasoning (Piaget, 1928).  With these advanced cognitive skills, adolescents are able to 

think about abstract concepts such as identity, social groups, and racism.  Specifically, 

adolescents in this stage of development are able to conceptualize a sense of national and 
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ethnic identity, and can describe stereotypical or distinguishing characteristics of these 

groups (Lambert & Klineberg, 1967; Piaget & Weil, 1951).  Additionally, they can think 

cohesively about how their identity fits in within various groups (Cross & Cross, 2008) 

and can develop a group consciousness surrounding ethnicity (Quintana, 1998).  

Research suggests that ethnic and national identity is an important part of self-concept by 

middle school and becomes increasingly important throughout adolescence (Piaget & 

Weil, 1951; Umaña-Taylor, Yazedjian, & Bamaca-Gomez, 2004).  Because adolescents 

have the cognitive skills to conceptualize a multi-faceted identity, it is possible for them 

to experience high identification with both their ethnicity and nationality (Berry, 2005).  

It is also possible for them to feel strongly connected with one of these identities, but not 

with the other.  Low identification with both ethnic and national identity can also occur.  

Significantly, identity may influence or be influenced by experiences with discrimination 

(Berry, 2005; Berry, Phinney, Sam, & Vedder, 2006; Park et al., 2013; Phinney & Ong, 

2007).  However, further research is needed in this area, particularly with regard to 

Latinos. 

Effects of Ethnic Discrimination 

Ethnic discrimination can be defined as unfair treatment of individuals on the 

basis of their ethnicity (Passer & Smith, 2009).  Often, negative stereotypes, prejudice, 

and unfair treatment of groups of people accompany discrimination.  There is consistent 

evidence that ethnic discrimination is associated with both poor mental and physical 

health in adolescents (Brody et al., 2006; Wong et al., 2006).  Among African American 

adolescents, over a five-year period, increases in perceived ethnic discrimination were 

correlated with more conduct issues and depressive symptoms, particularly in boys 

    4 



 

(Brody et al., 2006).  In another sample of seventh grade African American students, 

discrimination from teachers and peers predicted declines in academic self-concepts and 

academic task values (Wong et al., 2006).  Discrimination also affected mental health, 

including increases in anger and depression, as well as decreases in self-esteem and 

psychological resiliency (Wong et al., 2006).  Furthermore, perceptions of discrimination 

were associated with increases in the proportion of friends who experienced behavioral 

issues and lack of interest in school (Wong et al., 2006).  Additionally, experiences with 

discrimination have been found to be stressful (Williams, Neighbors, & Jackson, 2003).  

Because stressors lead to physiological and psychological arousal, continuous exposure 

to discrimination can result in the long-term health consequences associated with stress 

(Williams et al., 2003).  While these studies highlight potential effects of discrimination 

for other ethnic groups of adolescents, relatively little is known about the effects of 

discrimination for Latinos specifically.  Our study sought to examine the effects of 

discrimination on Latino youth and identify factors that protect against negative 

consequences.  

The Effects of Ethnic Identity on Perceptions of Discrimination  

Ethnic identity can be defined as an individual’s subjective maintenance of 

cultural origin (Roberts et al., 1999).  Identification with one’s ethnicity is important to 

experiences of discrimination.  In accordance with SIT, identification with one’s ethnic 

group increases one’s sense of belonging to that ethnicity.  This sense of belonging and 

positive feelings about one’s own in-group may also foster self-esteem (Tajfel & Turner, 

1986).  As ethnic identity increases, the salience of ethnicity is also likely to increase.  In 

turn, individuals may be more likely to perceive discrimination and unfair treatment 
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against their ethnic group.  Research indicates that people who score higher on measures 

of racial-ethnic identity are more likely to perceive discrimination against their racial 

group (Operario & Fiske, 2001; Sellers et al., 2003).  In a study of African American 

college students, racial identity was positively associated with perceived discrimination 

(Sellers & Shelton, 2003).  Interestingly, people who identify strongly with their ethnic 

identity were also more vulnerable to perceptions of discrimination and were more likely 

to think that discrimination was directed at them as individuals (Operario & Fiske, 2001).   

Studies of other ethnic groups also indicate that a strong affiliation with one’s 

ethnicity can be a protective factor against the stress associated with discrimination 

(Crocker & Major, 1989; Lee, 2005; Phinney, 2003) and that pride in one’s ethnicity may 

be an important factor in this protection (Lee, 2005).  For example, in a study of Korean 

Americans, ethnic pride functioned as a protective mechanism by increasing positive 

outcomes when discrimination is low to moderate (Lee, 2005).  However, as perceived 

discrimination increased, the protection offered by high ethnic identity diminished.  For 

the people with low ethnic identity, depressive symptoms were relatively high, regardless 

of the degree of perceived ethnic discrimination (Lee, 2005).  In contrast, a recent study 

by Romero, Edwards, Fryberg, and Orduña (2014) examined how ethnic identity 

increased resilience to stressful experiences with discrimination in Mexican and Native 

American youth; they found that the protection against stress from discrimination 

depended on levels of ethnic identity.  When stress from ethnic discrimination was high, 

ethnic affirmation was protective against depressive symptoms and had protective-

enhancing effects on self-esteem.  Furthermore, these protective elements of ethnic 

identity were especially powerful when an individual felt positively about his or her 
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ethnic group.  Of note, some research on adults indicates that low ethnic identity is 

related to less negative emotional reactions to ethnic prejudice.  A study by McCoy and 

Major (2003) found that Latino-American adults with lower ethnic group identification 

felt less personally threatened by prejudice against their group than participants who 

identified strongly with the group.  These conflicting findings support the need for more 

research on the potentially protective effects of ethnic identity when different amounts of 

identification and stress related to discrimination are experienced. 

The positive relationship between ethnic identity membership and self-esteem has 

also been documented (e.g., Martinez & Dukes, 1997; Umaña-Taylor et al., 2004).  For 

example, Latino adolescents with higher levels of ethnic identity generally report higher 

levels of self-esteem, which acts as a protective mechanism even in the face of 

discrimination (Umaña-Taylor & Updegraff, 2007).  These findings are consistent with 

SIT in that strong identification with one’s ethnic in-group can serve to protect against 

the harmful effects of discrimination by helping to promote self-esteem.  Self-esteem 

provides a buffer against the negative feelings associated with discrimination directed at 

one’s in-group.  However, despite the potentially protective effects afforded by high self-

esteem, discrimination can still be psychologically damaging.  In other words, 

maintaining high ethnic identity, and the possible link to higher self-esteem, does not 

offer complete protection from the negative and detrimental outcomes associated with 

discrimination and prejudice (Crocker & Major, 1989). 

Members of stigmatized groups may utilize ethnic identity to protect their self-

concept by acknowledging their groups’ respective strengths and attributing negative 

feedback to prejudiced thought (Crocker & Major, 1989).  There is also evidence to 
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support the idea that strong ethnic identity can decrease the negative psychological and 

physiological outcomes associated with the stress of ethnic discrimination.  Strong ethnic 

identity was shown to help reduce the magnitude of stress associated with racial 

discrimination within African American seventh and eighth graders (Wong, Eccles, & 

Sameroff, 2003).  Wong et al. (2003) found that feeling strongly connected to one’s 

ethnic group predicted a reduction in the negative impact of perceived racial 

discrimination for African American adolescents.  Identification with one’s ethnicity 

acted as a protective factor that compensated for the negative impact of perceived 

discrimination.  Whether this protection occurs for Latino adolescents is still largely 

unknown. 

Previous research suggests that a strong ethnic identity may foster people’s ability 

to discount discrimination as due to external factors rather than due to internal flaws.  In 

other words, people may not see the negative feedback as a reflection on their self-

concept, but as a result of prejudice on the part of others (Crocker & Major, 1989).  

Research also indicates that more advanced development of ethnic identity is related to 

greater ethnic affirmation (Lee & Yoo, 2004; Umaña-Taylor et al., 2004).  Ethnic 

affirmation is the affective component to ethnic identity.  There are both positive and 

negative parts to affirmation.  The positive components of affirmation emphasize pride 

and happiness with one’s ethnic group (Lee & Yoo, 2004; Roberts 1999) whereas the 

negative components refer to feelings of shame and dissatisfaction with belonging to 

one’s ethnic group (Marsiglia, Kullis, Hecht, & Sills, 2004; Umaña-Taylor et al., 2004).  

In this study, we use the term "agency" to represent the positive feelings that one may 

experience, particularly in response to instances of ethnic discrimination.  Agency-related 
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responses suggest that an individual may feel good about his or her ethnicity and attribute 

the cause of discrimination to external rather than internal factors.  Agency-related 

responses may also indicate that an individual is motivated to continue to disprove the 

reasons for the discrimination.  In contrast, to represent the negative feelings that one 

may experience in response to ethnic discrimination, we use the term “shame”.  Shame-

related responses represent feelings of hurt, sadness, and unhappiness with one’s ethnic 

group.  Additionally, they may also suggest internal placement of blame for why the 

discrimination took place. 

In this study, we explored how experiences with ethnic discrimination affect 

Latino adolescents’ sense of identity.  We predicted that although high ethnic identity 

would be associated with greater amounts of perceived discrimination, the strong sense of 

ethnic identity would also provide protection against the negative effects of 

discrimination (i.e., stress).  

The Effects of National Identity on Perceptions of Discrimination 

National identity can be understood as the extent to which individuals feel 

connected to the country in which they reside.  As with ethnic identity, identification with 

one’s nationality leads to a sense of belonging to that national group (Tajfel & Turner, 

1986).  Importantly, there is evidence to show that national identity can have an effect on 

ethnic identity.  For example, in a study of Latino college students, high levels of national 

identity were found to be negatively associated with commitment to ethnic identity 

(Fuller-Rowell, Ong, & Phinney, 2012).  In other words, research suggests that some 

individuals with high levels of national identity have lower levels of ethnic identity.  

Presumably, a lower level of ethnic identity would reduce the salience of ethnic identity.  
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When national identity is the most salient aspect of one’s self-concept, discrimination 

against another part of one’s self-concept, such as ethnicity, may be perceived as being 

lower.  Unfortunately, we are not aware of any research that has explored this link among 

younger ethnic minority adolescents.   

Importantly, when one perceives discrimination on the basis of ethnicity 

perpetrated by a member of one’s nationality, the negative effects may be more 

damaging.  This is consistent with SIT, which supports the concept that the opinions of 

in-group members may have more influence on beliefs about self-concept than the 

opinions of out-group members (Brown, 2000; Stangor et al., 2001; Tajfel & Turner, 

1986).  This is because identification with a group from which one is being discriminated 

against may result in feeling as though one’s identity is threatened and vulnerable.  If one 

has more invested in one’s national identity as an American, it may increase the 

vulnerability to negative outcomes when one perceives injustice based upon race or 

ethnicity and when the injustice is perpetrated by other Americans (Park et al., 2013).  In 

a study of Asian American college students, rejection based on ethnicity was associated 

with declines in psychological and social functioning when individuals had greater 

personal stake in their American identity (Park et al., 2013).  In other words, individuals 

whose identities were highly dependent on membership as an American were more 

sensitive to rejection from other (White) Americans (Park et al., 2013).  If one has high 

national identity but does not have a strong sense of ethnic identity on which to rely, 

discrimination from American in-group members might make one feel especially 

alienated from the national in-group on the basis of ethnicity.  Therefore, Latinos who 

identify strongly as American may experience more negative effects when discriminated 
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against by Americans because it causes them to question their identity as an American 

(Fuller-Rowell et al., 2012).  This questioning of membership may cause one’s sense of 

identity to become especially unstable. 

Research has examined the relationship between ethnicity-related stress and 

affective responses to such stress.  Specifically, experiences with racism and criticism of 

one's ethnic group have been linked to higher levels of depression, hurt, confusion, and 

fatigue (Carter & Reynolds, 2011).  Given the relationship between higher national 

identity and more negative emotional outcomes in response to ethnic discrimination, 

further research needs to explore the specific emotional reactions experienced by ethnic 

minorities in the United States.  Previous research also contributes to our reasoning for 

labeling negative emotional reactions to perceived discrimination as "shame" responses 

in our study.  When members of an ethnic minority face discrimination and their national 

identity is salient, they are more likely to react negatively.  These negative reactions 

include feelings of depression and fatigue, which suggest possible shame about their 

ethnic group or their belonging to that ethnicity. 

There is clearly a gap in the research with regard to the role of national 

identification and its effects on Latino adolescents’ perceptions of ethnic discrimination.  

Given the existing research findings, we predicted that higher national identity in Latinos 

would be associated with greater psychological harm when Americans are inflicting the 

discrimination. 

Bicultural Identity  

 Latino youth often develop a bicultural identity (Knight et al., 2010; Rudmin, 

2008; Schwartz, Montgomery, & Briones, 2006) and it is possible for individuals to have 
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both strong ethnic and national identities as part of their self-concept (Berry, 2003; Berry, 

Phinney, Sam, & Vedder, 2006; Park et al., 2013, Phinney & Ong, 2007).  However, it 

remains unclear whether having high levels of both ethnic and national identities would 

be beneficial or detrimental in the face of ethnic discrimination.  Bicultural identity refers 

to an identity that combines values and behaviors from both the mainstream and minority 

culture into a single cohesive identity (Knight et al., 2010); research suggests that 

bicultural youth can more easily meet the challenge of upholding the values of both their 

ethnicity and of the mainstream culture (e.g., Knight et al., 2010; Rudmin, 2008; 

Schwartz et al., 2006).  Some research indicates that minority youth adapt more easily in 

the US when they have a bicultural identity (Gonzales, et al. 2002).  Yet, there are 

inherent difficulties with maintaining dual cultural identification.  For instance, 

individuals having a high ethnic identity are more likely to perceive discrimination 

(Operario & Fiske, 2001; Sellers et al., 2003).  However, individuals with high national 

identities are more likely to experience the negative effects (such as hurt and depression) 

of discrimination against their ethnic group to a greater degree (Park et al., 2013; Tajfel 

& Turner, 1986).  Thus, a combination of high ethnic identity and high national identity 

would seem to produce both the highest amounts of perceived discrimination and most 

negative experience of this discrimination.  Given the opposing feelings produced by 

ethnic identity and national identity in the face of discrimination, it is unclear if having a 

bicultural identity is the most adaptive form of identification.  In the current study, we 

hoped to fill this gap as to how beneficial bicultural identity is in protecting against the 

negative effects of discrimination.    

Current Study 
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The current study sought to clarify how identity may affect Latino adolescents’ 

experiences with discrimination.  Specifically, we examined the relationship between 

ethnic identity and national identity and how it may interact with perceptions of and 

feelings about discrimination. Our study investigated this relationship among Latinos 

because of the relatively little research has been conducted on this group.  We focused on 

adolescents specifically because of how important the development of identity becomes 

during this time.  We addressed several hypotheses and research questions:  

 Hypothesis 1:  Ethnic identity is positively correlated with perceived 

discrimination. 

 Hypothesis 2: National identity is negatively correlated with perceived 

discrimination. 

 Hypothesis 3: Ethnic identity is negatively correlated with stress as a result of 

experiences with ethnic discrimination. 

 Hypothesis 4: National identity is positively correlated with stress as a result of 

experiences with ethnic discrimination. 

Hypothesis 5: Ethnic identity is positively correlated with agency-related 

responses to experiences with ethnic discrimination. 

Hypothesis 6: National identity is positively correlated with shame-related 

responses to experiences with ethnic discrimination. 

As exploratory questions, we also examined how bicultural participants (those 

with high ethnic and national identities) perceived discrimination and experienced stress 

from discrimination. 

Method 
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Participants 

Participants in the current study were 35 adolescents (21 girls, 14 boys) between 

the ages of 11 and 16 years (M = 12.89, SD = 1.16).  All participants self-reported as 

Mexican.  The majority of participants spoke both English and Spanish (86%); 14% (five 

participants) spoke only English.  Fifty-six percent spoke both languages at home with 

their parents, 17% spoke only Spanish, and 17% spoke only English.  Most learned 

Spanish as their first language (69%), whereas 17% reported English as their first 

language, and 14% indicated both as their first languages.  Ten participants had mothers 

who completed eight years or less of school, eight had some high school, five finished 

high school, three had some college education, one finished college, and one had 

graduate-level schooling.  Fifteen participants had fathers who completed eight years or 

less of school, four had some high school, three had finished high school, and three had 

some college.  The majority of participants (n = 31) were born in the United States, 

whereas only three were born in Mexico.  One participant declined to answer the question 

about country of origin. 

Procedure 

We recruited participants from a middle school and a youth group program in the 

southeastern part of Washington State.  After asking permission from the school principal 

and program director, we handed out consent forms for the potential participants to take 

home to their parents.  Consent forms were offered in both English and Spanish.  Once 

they had returned the consent forms, signed by their parents, we provided participants 

with an assent form describing our study and reminded them that they could drop out of 

the study at any point with no penalty.  The surveys were administered in a classroom at 
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the middle school and in private room at the youth group.  At least one researcher was 

present to answer any questions regarding the content or vocabulary and to ensure that 

participants were completing the survey on their own.  Participants were given unlimited 

time to complete the survey and were told to notify the researcher once they were 

finished.  Most surveys did not take longer than 20 minutes to complete. 

When participants completed the study, they were debriefed on the intent of the 

study, asked if they had any questions about our research, and asked if they were still 

comfortable with our using their answers in our data.  They were then asked to refrain 

from sharing information about the questions on the survey or the intent of the study with 

any of their friends.  Before leaving, the participants received a compensation of either a 

piece of candy (per the request of the principal) or five dollars in exchange for their 

participation.   

Measures 

We used a survey method, which included items that measured ethnic identity, 

national identity, experiences with perceived discrimination, and emotional reactions to 

perceived discrimination.  All participants answered each of the measures in the same 

order in which they are presented below (see Appendix for complete survey). 

Ethnic identity. We integrated questions from the Multigroup Ethnic Identity 

Measure (MEIM: Phinney, 1992) and an ethnic identity scale developed by Umaña-

Taylor, Yazedjian, & Bamaca-Gomez (2004).  The MEIM assessed ethnic identity 

commitment based upon the strength of individuals’ subjective connection with their 

ethnic group and their sense of clarity about that membership.  Using a 5-point Likert 

scale, participants were asked to report how strongly they agree or disagree with each of 
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the items.  Examples of items include: “I feel a strong attachment towards my own ethnic 

group” and “I have a lot of pride in my ethnic group”.  The questions from Umaña-

Taylor, Yazedjian, and Bamaca-Gomez’s Ethnic Identity Scale assessed both exploration 

and resolution of ethnic identity.  Responses to these items were also made on a 5-point 

Likert scale with endpoints of strongly agree (1) to strongly disagree (5).  Items included 

statements such as: “I have participated in activities that have taught me about my 

ethnicity” and “I understand how I feel about my ethnicity.” 

Using three questions from the affirmation subscale of the MEIM, three questions 

from the affirmation subscale of the Ethnic Identity Scale, and one question of our own 

creation, we compiled these questions into our own affirmation subscale (α = .90).  

Ethnic affirmation refers to having a sense of belonging to one’s ethnic group and 

maintaining a sense of membership to that group (Roberts et al., 1999).  We used an 

affirmation subscale because we were specifically interested not only measuring how 

strongly connected participants felt to their ethnic identity but also wanted to ensure an 

affective component to that connection, i.e. a feeling of belonging and commitment to 

their ethnic group. 

National identity. We adapted the American Identity Measure developed by 

Schwartz et al. (in press).  This measure assesses how strongly affiliated participants feel 

towards their national identities.  Responses to all 20 items were made on a 5-point Likert 

scale with endpoints of strongly agree (1) to strongly disagree (5).  Items from the 

American Identity measure included: “I feel good about being American” and “I have a 

clear sense of the United States and what being American means for me,” as well as 

“How reflective of the American mainstream are your values and attitude?” During data 
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analysis, we measured national identity using the affirmation subscale, consisting of 

seven items (α = .82).  We created an affirmation subscale using five questions from the 

affirmation subscale of the American Identity measure, and two questions of our own 

creation.  

Experiences of perceived discrimination measure.  We adapted the Perceived 

Ethnic Discrimination Questionnaire (Brondolo et al., 2005) and combined it with a 

measure created by Ornelas et al. (2011).  The measure assessed frequency of 

experiences with different types of discrimination.  The measure included 10 items.  The 

items were scored on a 5-point Likert scale that asked participants to report how often 

they have experienced that type of discrimination from never (1) to very often (5).  This 

measure had a very high reliability (α = .84). 

Responses to experiences with discrimination.   

Stress.  If participants indicated that they had experienced each type of 

discrimination at least once, they were then asked on a separate measure to indicate how 

stressful that type of experience was.  The answer choices included: Not at all stressful, A 

little stressful, Somewhat stressful, or Very stressful.  The measure was coded as a 4-point 

numerical scale, with the least stress coded as 1 and the most stress coded as 4. 

Affective responses.  Participants were then asked to indicate which emotional 

reactions they associated with their experience(s) with that domain of discrimination.  

They were asked, “Which best describes how you this type of experience makes you 

feel?  (Check all that apply).” Answer choices included: Angry, Hurt, Sad, Ashamed, 

Motivated, Powerless, Strong, and Other. 
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The answer choices of Strong and Motivated or another agency-related response 

in the Other category were considered responses that indicated “Agency” in reaction to 

experiences with discrimination.  These choices suggested that the participants were 

inclined to prove themselves powerful and in control.  There was a positive correlation 

between the response options strong and motivated, r(28) = .40, p < .05. 

The answer choices of Hurt, Sad, Ashamed, and Powerless or another shame-

related response in the Other category were coded as responses that indicated “Shame” in 

reaction to experiences with discrimination.  These choices suggest that the participants 

tended to withdraw and experience damage to their self-concept when ethnic 

discrimination was directed toward them.   

The answer choice Anger was excluded from both of these categories because it 

seems to suggest a response of agency and of negativity that is externally directed 

(whereas shame is a self-punitive response). 

Results 

To test our hypotheses, we ran correlations, independent samples t-tests, analyses 

of covariance (ANCOVA), and chi-square tests.  Importantly, we found a significant 

relationship between ethnic and national identity.  After running a correlation, the results 

indicated a moderately strong positive relationship between the variables, r(33) = .40, p = 

.02.  The average score for ethnic identity was 4.07 (SD = 0.59); the average score for 

national identity was 3.63 (SD = 0.51).  Participants were considered to have scored high 

if they averaged a four or above (i.e., a response of Agree or Strongly Agree) on each 

measure.  The seven participants who scored high on both measures were considered to 

have bicultural identity.  However, for statistical tests involving bicultural participants, 
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we excluded one of the seven participants who reported never having had an experience 

with discrimination.  If an individual reports never experiencing discrimination, they 

would subsequently have no emotional reaction to report in response to discrimination.  

While the emotional state and well-being of individuals who never experience 

discrimination warrants further investigation, the statistical analyses in this study may 

have been skewed by including their data. 

When analyzing some of the data, we ran partial correlations in addition to the 

bivariate correlations.  This was necessary because of the close link between ethnic 

identity and national identity.  Partial correlations allowed us to look more closely at the 

relationships between one type of identity and another variable while controlling for the 

other type of identity. 

Perceptions of Discrimination 

A large majority of the adolescents (86%; n = 30) reported having at least one 

personal experience with ethnic discrimination.  There was an average score of 1.58 (SD 

= .58).  The types of experiences with discrimination that participants most commonly 

reported were: others said something bad or insulting to you because of your ethnicity (27 

out of 35 participants), someone directed a slur or insult at you because of your ethnicity 

(15 out of 35 participants), and others ignored you or excluded you from some activities 

because of your ethnicity (14 out of 35 participants).   

 Ethnic identity.  We ran a correlation to test our first hypothesis that participants’ 

levels of ethnic identity commitment would be positively related to the number of 

experiences they had with ethnic discrimination.  Consistent with our hypothesis, there 

was a marginally significant positive correlation between ethnic identity and perceptions 
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of discrimination, r(33) = .29, p = .09.  We then ran a partial correlation between ethnic 

identity and perceived discrimination while controlling for national identity.  There was 

not a significant relationship between ethnic identity and perceived discrimination when 

controlling for national identity, r(30) = .22, p = .20.  

 National identity.  To examine the relationship between national identity and 

perceptions of discrimination, we ran a correlation.  Contrary to our hypothesis that 

national identity would be negatively correlated with perceptions of discrimination, the 

results indicated that there was no significant correlation between these variables, r(33) = 

.23, p = .18.  We ran a partial correlation controlling for the effects of ethnic identity; 

there was still no significant relationship between national identity and perceptions of 

discrimination, r(30) = .13, p = .50. 

Bicultural identity.  Next, we considered the relationship between bicultural 

individuals and their perceptions of discrimination using an independent samples t-test.  

On average, the bicultural participants (n = 6) had a mean score of 1.91 (SD = 0.73) on 

the measure of perceived discrimination, whereas non-bicultural participants (n = 24) had 

a mean score of 1.50 (SD = 0.51).  This difference was marginally significant t(33) = 

1.77, p = .09.   

Stress 

Participants had a mean score of 2.04 (SD = 0.81) on the measure of stress in 

response to perceived discrimination.  A score of two corresponds to a response of 

feeling a little stressed following a personal experience with ethnic discrimination. 

Ethnic identity.  We ran a correlation to examine the relationship between 

ethnic identity and stress.  We expected to find a negative correlation between the two 
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variables. Contrary to our hypothesis, the results indicated that there was no significant 

relationship between ethnic identity and stress, r(28) = .15, p = .43.  We then ran a partial 

correlation between ethnic identity and stress, controlling for national identity.  The 

relationship was also not significant, r(25) = .15,  p = .45. 

National identity.  We ran a correlation to test our hypothesis that participants 

with higher national identity would report higher levels of stress when faced with 

instances of ethnic discrimination.  We did not find significant results supporting this 

hypothesis, r(28) = .04, p = .83.  We ran a partial correlation between national identity 

and stress, controlling for ethnic identity and found that the relationship was not 

significant, r(25) = -.004, p = .98. 

Bicultural identity.  Next, we explored the relationship between bicultural 

individuals and levels of stress in response to experiences with discrimination using an 

independent samples t-test.  On average, the bicultural participants (n = 6) had a mean 

score of 2.05 (SD = 0.80) on the measure stress, whereas non-bicultural participants (n = 

24) had a mean score of 2.01 (SD = 0.97).  This difference was not statistically significant 

t(28) = 0.10, p = .92.   

Perceptions of discrimination.  We ran a correlation to examine the relationship 

between perceptions of discrimination and stress.  There was no significant relationship, 

r(33) = .29, p = .12. 

Agency 

Participants who reported feeling “strong,” motivated,” or another agency-related 

response in the “other” category were considered to have reacted to their experience with 

discrimination with a sense of agency.  Of the participants who reported having at least 
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one experience with discrimination (n = 30), 19 responded with at least one agency-

related reaction and 11 did not respond with an agency-related reaction.  The average 

number of agency-related responses was 1.90 (SD = 2.06). 

Ethnic identity.   To compare the ethnic identity of participants who responded 

with an agency-related response at least once after an instance of perceived 

discrimination to those who never responded with an agency-related response, we used 

an independent samples t-test. As we predicted, participants who indicated having at least 

one agency-related response to perceived discrimination had higher ethnic identity, t(28) 

= 2.70, p = .01.  Participants who reported no agency-related response (n = 11) had a 

mean score of 3.78 (SD = 0.41) on the measure of ethnic identity, whereas participants 

with at least one agency-related response (n = 19) had a mean score of 4.30 (SD = .57).  

We also ran an ANCOVA to look at the relationship between ethnic identity and 

a reaction of at least one agency-related response while controlling for the effects of 

national identity.  There was a significant main effect of agency-related responses on 

ethnic identity after national identity was controlled, F(1, 32) = 6.16, p = .02. 

National identity.  To compare the national identity of participants who 

responded with an agency-related response at least once after an instance of perceived 

discrimination to those who never responded with an agency-related response, we used 

an independent samples t-test.   Participants who indicated having at least one agency-

related response to perceived discrimination did not have significantly higher levels of 

national identity than those who did not respond with agency, t(28) = 1.13, p = .27.  

Participants who reported no agency-related response (n = 11) had a mean score of 3.51 
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(SD = .40) on the measure of national identity, whereas participants with at least one 

agency-related response (n = 19) had a mean score of 3.71 (SD = .52). 

We also ran an ANCOVA to look at the relationship between national identity 

and a reaction of at least one agency-related response while controlling for the effects of 

ethnic identity.  There was not a significant main effect agency-related responses on 

national identity, F(1, 32) < 0.01, p = .99. 

Bicultural identity.  We ran a chi-square to look at the relationship between 

being bicultural or not and reacting with either at least one agency-related response or no 

agency-related responses.  The amount that participants who reported at least one agency-

related response did not differ depending on biculturalism, c2(1, N = 35) = 0.03, p = .87.  

Perceptions of discrimination.  To compare the amount of perceived 

discrimination of participants who reported at least one agency-related response after an 

instance of perceived discrimination to those who never reported an agency-related 

response, we used an independent samples t-test.  Participants who reported at least one 

agency-related responses were not more likely to have higher perceptions of 

discrimination, t(28) = .88, p = .38.  Participants who reported no agency-related 

response (n = 11) had a mean score of 1.56 (SD = .38) on the measure of perception of 

discrimination, whereas participants with at least one agency-related response (n = 19) 

had a mean score of 1.75 (SD = .65). 

Shame 

As with agency-related responses, participants indicated whether they felt shame-

related reactions to experiences with perceived discrimination.  Shamed-related responses 

were indicated by participants’ reports of feeling “sad,” “hurt,” “ashamed,” or 
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“powerless,” or another shame-related response indicated in the “other” category.  Of the 

participants who reported having at least one experience with discrimination (n = 30), 19 

responded with at least one shame-related reaction and 11 did not respond with a shame-

related reaction.  The average number of shame-related responses was 3.50 (SD = 5.04). 

Ethnic identity.  To compare the ethnic identity of participants who responded 

with a shame-related response at least once after an instance of perceived discrimination 

to those who never responded with a shame-related response, we used an independent 

samples t-test. Participants who indicated having at least one shame-related response to 

perceived discrimination were not more likely to have lower ethnic identity as we had 

predicted, t(28) = .22, p = .83.  Participants who reported no shame-related response (n = 

12) had a mean score of 4.14 (SD = .58) on the measure of ethnic identity, whereas 

participants with at least one shame-related response (n = 18) had a mean score of 4.09 

(SD = .58). 

We also ran an ANCOVA to look at the relationship between ethnic identity and 

a reaction of at least one shame-related response while controlling for the effects of 

national identity.  There was no significant main effect of shame-related responses on 

ethnic identity, F(1, 32) = 0.07, p = .80.  

National identity.  To compare the national identity of participants who 

responded with a shame-related response at least once after an instance of perceived 

discrimination to those who never responded with a shame-related response, we used an 

independent samples t-test.   Inconsistent with our hypothesis, participants who indicated 

having at least one shame-related response to perceived discrimination were not more 

likely to have higher national identity, t(28) = .12, p = .90.  Participants who reported no 
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shame-related response (n = 12) had a mean score of 3.65 (SD = .51) on the measure of 

national identity, whereas participants with at least one shame-related response (n = 18) 

had a mean score of 3.62 (SD = .48). 

We also ran an ANCOVA to look at the relationship between national identity 

and a reaction of at least one shame-related response while controlling for the effects of 

ethnic identity.  There was no significant main effect of shame-related responses on 

national identity, F(1, 32) = 0.35, p = .56. 

Bicultural identity. We ran a chi-square to look at the relationship between 

being bicultural or not and reacting with either at least one shame-related response or no 

shame-related responses.  Participants who reported at least one shame-related response 

did not differ depending on biculturalism, c2(1, N = 35) = 1.04, p = .31. 

Perceptions of discrimination.  There was a positive relationship between 

perceived discrimination and shame-related responses, r(28) = .53, p < .01. Specifically, 

perceived discrimination was positively related to number of responses of “hurt,” “sad,” 

and “powerless,” r(28) = .51, p < .01, r(28) = .46, p = .01, r(28) = .44, p = .02, 

respectively, indicating that all measured the same construct of “shame responses.” 

To compare the amount of perceived discrimination of participants who reported 

at least one shame-related response after an instance of perceived discrimination to those 

who never reported a shame-related response, we used an independent samples t-test.  

Participants who reported at least one shame-related responses were more likely to have 

higher perceptions of discrimination, t(28) = 2.62, p = .01.  Participants who reported no 

shame-related response (n = 12) had a mean score of 1.37 (SD = .26) on the measure of 
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perception of discrimination, whereas participants with at least one shame-related 

response (n = 18) had a mean score of 1.88 (SD = .63). 

Discussion 

Research on Latinos continues to be neglected in much of the psychological 

literature, particularly with regard to identity and experiences with discrimination.  We 

found a significant correlation between ethnic and national identities, which offered 

insight into the experiences of bicultural Latino youth in the United States.  Furthermore, 

this study identifies areas in need of further research in the small body of literature that 

exists on Latino adolescents.  Our findings offer a look into how Latino adolescents 

experience and feel about discrimination.   

As predicted, though it was marginally significant, ethnic identity was positively 

associated with perceptions of discrimination.  Further, higher ethnic identity was also 

related to feelings of agency following experiences with discrimination.  This finding 

indicates that ethnic identity may not only offer some emotional protection against 

negative feelings following discrimination but also promote positive and adaptive 

feelings of capability and motivation.  We based our initial hypothesis that ethnic identity 

would be positively related to perceptions of discrimination upon SIT.  SIT posits that 

individuals with high ethnic identity have ethnicity as a more salient construct in their 

self-concept.  As a result, these individuals are more vulnerable to perceiving negative 

social experiences as ethnic discrimination.  The findings of the current study are 

consistent with research on college students.  Operario and Fiske (2001) found a positive 

relationship between ethnic identity and perceived discrimination among African 
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American college students.  Our research adds to the knowledge regarding how identity 

can affect social interactions and how it may affect our interpretations of relationships. 

Our results also indicated that although higher ethnic identity was correlated with 

more reported experiences of discrimination, the participants also reacted with agency 

following the experiences with discrimination.  The confirmation of this hypothesis is 

consistent with research on Latino college students.  For example, a study by Umaña-

Taylor and Updegraff (2007) examined the relationship between ethnic identity and 

responses to discrimination among Latino college students.  They found that increases in 

ethnic identity were related to increases in positive responses to discrimination, e.g. -

increases in self-esteem.  Further, research and theory has suggested that ethnic identity 

and pride in one’s ethnicity can act as a protective factor by providing a sense of 

belonging to a group (Lee, 2005; Tajfel & Turner, 1986; Umaña-Taylor & Updegraff, 

2007).  Agency-related reactions to discrimination, and their relationship to high levels of 

ethnic identity, may consistently act as protective factors for people who are likely to face 

discrimination.  In light of the importance of identity development in the early teen years, 

the way in which adolescents feel about experiences with perceived discrimination may 

affect their self-concept as well as social and personal identities throughout life.   

As we noted earlier, ethnic identity is related to both perceived discrimination and 

to agency-related emotions in response to perceived discrimination.  However, we found 

that perceived discrimination is also related to shame-related responses.  This result 

seems to create a conflicting message regarding whether higher ethnic identity yields 

agency-related responses or shame-related responses in the face of experiences with 

ethnic discrimination.  It may be that ethnic identity serves as a protective factor when an 
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individual does not face a large amount of discrimination.  When there are greater 

amounts of discrimination, the protection against negative responses afforded by high 

ethnic identity may diminish.  This pattern would support previous findings that ethnic 

identity only served as a protective factor when ethnic discrimination was low (Lee, 

2005).  This phenomenon may occur as a result of the reduced capacity to rely on 

identification with an ethnic in-group, and lead to more shame-related responses.  More 

research is needed to explore how the amount and type of ethnic discrimination affects 

both ethnic and national identities among ethnic minority individuals. 

However, in exploring how ethnic identity interacts with feelings of stress 

following experiences with discrimination, our results were not consistent with our initial 

hypothesis that there would be a negative correlation.  Additionally, ethnic identity was 

not found to be associated to shame-related responses to discrimination.  Although we 

were initially surprised to find no significant relationship between ethnic identity and 

stress, one reason for this outcome may be the relatively young age of our sample.  

Recent research by Romero et al. (2014) found that adolescents with high ethnic identity 

affirmation maintained higher self-esteem in the face of ethnic discrimination stress.  

This finding suggests that ethnic identity would likely be associated with less stress 

overall as a result, particularly in hindsight.  However, the participants in the study by 

Romero et al. (2014) were older adolescents (M = 15.53).  Given the relatively older age 

group of their sample, it may be that the younger participants in our study had not yet 

experienced or reflected on discrimination stress in the same way, or it may be that ethnic 

identity had not yet developed to serve as a protective mechanism.  This difference in age 
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could account for the lack of significant findings in this study with regard to the predicted 

negative relationship between ethnic identity and stress.  

We next explored how national identity was related to perceptions of 

discrimination.  Although we originally hypothesized that there would be a negative 

correlation between these variables, we found that national identity was not significantly 

related to perceptions of discrimination.  When examining how national identity related 

to affective responses to experiences with discrimination, we also did not find a 

relationship between national identity and shame-related responses.  One potential reason 

for the lack of significant findings could again be related to the young age of our 

participants.  Many of our participants were early adolescents and just beginning to think 

of themselves as a part of their national peer group, as opposed to just a part of their 

ethnic group and family.  The speculation that our participants were in the early stages of 

national identity development is supported by the average score of ethnic identity, which 

was 4.07, being slightly higher than that of national identity, which was 3.63.  In 

addition, due to their young age, our participants may not have experienced as many 

significant instances of discrimination.  In combination with a weaker, less defined sense 

of national identity, discrimination may have had less of an impact on their self-concept.  

Among adolescents in our sample, there was a positive correlation between ethnic 

identity and national identity.  However, our participants showed an interesting pattern 

with regard to this relationship.  Participants with high national identity (average score of 

four or above) were more likely to report having high ethnic identity; only two 

participants who scored high on national identity scored low on ethnic identity.  

However, participants who scored high on ethnic identity did not necessarily score high 
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on national identity.  Of the participants who scored high on ethnic identity, seven also 

scored high on national identity too, whereas 14 scored high only on ethnic identity but 

not national identity.  The correlation between ethnic identity and national identity 

supports the research stating that many Latino youth living in the United States maintain 

a bicultural identity (Knight et al., 2010; Rudmin, 2008; Schwartz et al., 2006).  

However, the body of literature on biculturalism is separate from the research on 

experiences with discrimination.  Our study represents one of the first attempts to bridge 

the research in these areas of study among adolescents.  Interestingly, the relationship 

between ethnic and national identity has not been found in other research on ethnic 

minority identity formation.  Our finding is inconsistent with recent research by Fuller-

Rowell et al. (2012), who found a negative correlation between ethnic and national 

identity among Latino college students.  The contradictory findings could be due to the 

difference in the ages of the participants in the two studies.  The early adolescents in our 

study may be only beginning to form and understand their social identities.  The older 

adolescents and young adults in other studies in this area of research may have had more 

experiences over the course of their lives that have led them to distinguish different facets 

of their identity.  A difference in maturity or number of experiences may contribute to 

why the older adolescents indicate that ethnic and national identities are more 

dichotomous whereas some of the younger adolescents in this study did not seem to make 

a distinction between the two elements of identity.   

Notably, our results also indicate a relationship between bicultural identity 

(indicated by scoring high on the measures of both ethnic and national identity) and 

perceived discrimination.  This finding addresses one of our research questions regarding 
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how often bicultural youth perceive discrimination.  Although bicultural identity may be 

a positive factor since youth would identify strongly with two different groups, our 

results indicate that a bicultural identity may also make youth more vulnerable to noticing 

discrimination.  Further research should investigate this complex relationship among 

bicultural identity, perceptions of discrimination, and well-being. 

The unexpectedly large number of participants who scored high on ethnic identity 

made it difficult to measure national identity on its own in relation to perceptions of 

discrimination.  Though running partial correlations allowed us to control for the effects 

of ethnic and national identity upon each other, there was still a lack of participants who 

scored high on just national identity.  This may account for the lack of a significant 

relationship between national identity and perceptions of discrimination in our results.  

Our sample was collected from a town with a large Latino population, and therefore, our 

participants may feel a strong sense of connection and belonging to the Latino 

community.  As a result, the young adolescents in our study may have felt especially 

affiliated with their ethnic identity, and less so with their national identity.  

It is important to interpret the findings of this study in light of its limitations.  

First, a larger sample size would have enabled greater power within the study.  Second, 

some early adolescents may have had a clearer concept of ethnicity than others.  The 

majority of participants in our sample were young adolescents and likely still in the early 

stages of identity development.  At times during data collection, some of the younger 

participants needed clarification on what ethnicity was and how it applied to them.  This 

may explain why our data differ from the existing literature on Latino college students’ 

experiences with discrimination.  As minority youth have more experiences with 
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discrimination throughout adolescence and reflect upon their self-concept, they may 

develop a greater distinction between nationality and ethnicity.  A longitudinal or cross-

sectional study would help to distinguish the progression of identity development at 

various ages.  In addition, these types of design would contribute to our understanding of 

age-related differences in perceptions of discrimination and affective reactions to 

discrimination.   

Another limitation of our study is that our measure of perceived discrimination 

did not restrict the instances of discrimination that could be reported only to 

discrimination perpetrated by Americans.  Our hypothesis that discrimination would be 

especially harmful for participants with high national identity was based on research 

where the perpetrator of the discrimination was part of the national (American) in-group.  

However, our measure did not ask participants to specify the ethnicity of the perpetrator 

of the discrimination.  Given that the ethnic discrimination they reported could have 

come from a member of any ethnicity (including members from their own ethnic in-

group), the validity of our measure with regard to our hypothesis may have been 

compromised.     

This study contributes to the early stages of the literature on ethnicity, identity, 

and discrimination among the growing population of Latino adolescents.  A logical next 

step following this study is to address the issue of directionality.  That is, it is important 

to determine whether identification with ethnicity or nationality influences perceptions of 

discrimination or whether perceptions of discrimination influence one’s identity.  An 

understanding of potential causal relationships between these variables could help clarify 

how individuals come to evaluate themselves in their social world.  Furthermore, a 
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longitudinal design may elucidate how affective responses during adolescence may affect 

long-term well-being or influence changes in identification with ethnicity or nationality.  

The potential protective effects of ethnic identity should also be explored in future 

research. Self-esteem has been linked to ethnic identity as the underlying protective 

factor in previous research (e.g., Martinez & Dukes, 1997; Umaña-Taylor & Updegraff, 

2007; Umaña-Taylor et al., 2004).  Affective reactions to discrimination may interact 

with an individual’s self-esteem and alter whether ethnic identity can serve as a 

protective mechanism.  Additionally, little is known about how national identity may 

foster or hinder self-esteem in ethnic minority early adolescents.  Finally, the course of 

identity development within individuals must be considered.  For example, it could be 

that adolescents who develop a strong sense of ethnic identity earlier than their peers reap 

more protective benefits in the long-term than adolescents who develop a sense of ethnic 

identity later in life.   

This study highlights critical questions in need of further research on a population 

that has been underrepresented in the psychological literature, particularly with regard to 

adolescents.  
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Appendix A 
 

Identity and Experience Among Latino Adolescents 
 

Whitman College Informed Consent Statement 
 
INVESTIGATORS: Whitman College Students Katherine Benjamin, 
benjamks@whitman.edu; Sara Mecca, meccase@whitman.edu  

Whitman College Assistant Professor Erin Pahlke, pahlke@whitman.edu 
 
ABOUT THE STUDY: The aim of this study is to gain a better understanding of young 
Latino adolescents’ knowledge and understanding of multiple identities, both ethnic and 
national, and the relation to positive outcomes and well-being. This study primarily 
focuses on investigating how Latino adolescents’ perceive themselves and their 
experiences within the social world as a result of their ethnic and national identities. 
 
If you agree to allow your student to participate in this study, your student will answer 
questions about their perceptions about their identity, social experiences (including times 
they feel they might have been treated unfairly), and feelings about their experiences.  
  
TOTAL ESTIMATED TIME OF PARTICIPATION: The survey should take 
approximately 20 minutes for your student to complete.  
 
DATA:  Students’ confidentiality will be assured by identifying each student by a 
number code rather than by name. No information about any individual will ever be 
disclosed and all records will be kept in a locked cabinet. 
 
RISK & BENEFITS:   
Risks: There is minimal potential risk for participation in this study. Your student does 
not need to answer any questions that he/she does not want to and we can end the session 
at any time, for any reason. Your student will receive compensation whether or not he/she 
decides to withdraw from the study.  
 
Benefits: Students usually enjoy our experiments and will be given $5 as a token of our 
appreciation for participating. 
 
Your student’s participation in this study is entirely voluntary. Your student is free to 
refuse to be in the study, and refusal will not influence current or future relationships with 
Whitman College. 

We encourage parents and students to ask questions at any time. If you have any 
questions about the research, feel you have not been treated according to the descriptions 
in this form or feel that your student’s rights as a participant in research have been 
violated during the course of this project, you may contact Professor Erin Pahlke at 509-
527-5750, pahlke@whitman.edu, or the chair of the Whitman College Institutional 
Review Board, Professor Pavel Blagov, at blagovp@whitman.edu.  
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PARENT OR GUARDIAN CONSENT: 
I voluntarily give permission for my child to participate in the study outlined above. I 
have read and understand all of the above, and have had all my questions regarding the 
study and the procedures fully and satisfactorily answered.  I understand that my child 
can stop the study at any time without penalty if he/she should have any reservations 
once started.  I have received a copy of the consent form for my records. 
 
________________________________________________________________________    
 (Signature of parent or guardian)                     (Date)  
 
________________________________________________________________________ 
 (Name of parent or guardian)      
 
________________________________________________________________________ 
 (Name of student) 
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Appendix B 
 

Identidad y Experiencia entre los Jóvenes Latinos  
Whitman College Consentimiento Informado  

 
INVESTIGADORES: Estudiantes de Whitman College, benjamks@whitman.edu; Sara 
Mecca, meccase@whitman.edu   

Whitman College Profesor Asistente Pahlke, pahlke@whitman.edu 
 
SOBRE EL ESTUDIO: El propósito del estudio es obtener un mejor entendimiento sobre 
el conocimiento de los jóvenes latinos sobre sus identidades; sus identidades étnicas y sus 
identidades nacionales. Queremos estudiar las dos identidades (identidades étnicas y 
nacionales) y descubrir si hay una relación entre los resultados positivos y el bienestar.  
El foco primario es investigar como los jóvenes latinos  se perciben a si mismos y sus 
experiencias dentro del mundo social como resultado de sus identidades nacionales y 
étnicas. 
 
Si usted permite que su hijo/a participe en el estudio, usted está permitiendo que su hijo o 
hija conteste preguntas sobre sus percepciones sobre sus identidades, experiencias 
sociales y sus sentimientos sobre estas experiencias.  
  
TIEMPO TOTAL ESTIMADO DE PARTICIPACIÓN: La encuesta debe tomar 
aproximadamente 30 minutos para que su estudiante lo complete.  
 
DATOS: La confidencialidad de los estudiantes será asegurada  con el método de 
identificación por números y códigos en vez de por nombre. Ninguna información sobre 
los estudiantes será revelada y todos los archivos serán guardados en un gabinete cerrado. 
 
Los estudiantes que completen la encuesta en la web (en lugar de en una fotocopia) 
necesitarán proporcionarnos sus nombres al final de la encuesta para que podamos darles 
la compensación de $5. Estos nombres serán borrados de la base de datos en cuanto el 
pago se haya hecho. Estos estudiantes también estarán identificados mediante un código 
numéricos y ninguna información sobre ellos será divulgada. 
 
RIESGOS Y BENEFICIOS:  
Riesgos: No somos conscientes de riesgos posibles. Los participantes en el estudio no 
tienen que contestar preguntas que no quieran y pueden terminar la sesión a cualquiera 
hora y por cualquier razón. Su estudiante recibirá compensación sin importar si el/ella 
decide retirarse del estudio.  
 
Beneficios: A los estudiantes generalmente les gusta participar y les daremos $5 como 
muestra de nuestro agradecimiento.    
 
La participación de su estudiante en este estudio es completamente voluntaria. Su 
estudiante puede declinar participar en el estudio y esta declinación no influirá en sus 
futuras relaciones con Whitman College.  
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Animamos a que padres y estudiantes consulten sus dudas. Si usted tiene preguntas sobre 
el estudio, siente que no ha sido tratado en consecuencia con las descripciones de este 
impreso o siente que los derechos de su estudiante como participante en el estudio han 
estado violados durante el proyecto, usted puede contactar con la Profesora Erin Pahlke a 
509-527-5750, pahlke@whitman.edu, o  con el presidente de la Junta de Revisión 
Institucional de Whitman College, Profesor Pavel Blagov,  blagovp@whitman.edu.  

  
CONSENTIMIENTO DE LOS PADRES O TUTORES: 
Yo, voluntariamente doy permiso que mi hijo/a participe en el estudio descrito 
anteriormente. He leído y entiendo todo lo anterior, y he tenido todas mis preguntas sobre 
el estudio y los procedimientos completamente y satisfactoriamente contestadas.  
Entiendo que my hijo/a puede dejar el estudio en cualquier momento sin castigo si el/ella 
quiere. He recibido una copia de este impreso de consentimiento para mis archivos.  
 
________________________________________________________________________         
 (Firma del padre o del tutor)                     (Fecha)  
 
________________________________________________________________________ 
 (Nombre del padre o tutor)      
 
________________________________________________________________________ 
 (Nombre del estudiante) 
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Appendix C 
 

ASSENT FORM 
 

IDENTITY AND EXPERIENCE AMONG LATINO ADOLESCENTS 
 

 
I agree to participate in a study about my identity and related experiences and feelings. 
My parent(s) or guardian(s) said that I could be in it. The only people who will know 
about what I say in the study will be the people in charge of the study. 
  
In the study I will be asked questions about my identity, how I feel about my identity, 
experiences with social relationships, and how I feel about how people treat me. There 
are no right or wrong answers to these questions. 
  
Writing my name on this page means that the page was read by me or to me, and that I 
agree to be in the study. I know what will happen to me. I do not have to answer any 
questions that I do not want to. If I decide to quit the study, all I have to do is tell the 
person who is interviewing me.  
 
 
 
______________________________________________ __________________ 
Child's Signature Date 
 
 

 
______________________________________________ __________________ 
Signature of Researcher Date 
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Appendix D 
 
Please check the appropriate box according to how much you agree with each statement. 
 
 
 Strongly 

Agree 
Agree Neutral Disagree Strongly 

Disagree 
1. My feelings about my ethnicity are 
mostly negative. 

     

2. I have participated in activities that have 
taught me about my ethnicity. 

     

3. I like my ethnicity. 
 

     

4. I understand how I feel about my 
ethnicity. 

     

5. I have not participated in activities that 
would teach me about my ethnicity. 

     

6. I have a lot of pride in my ethnic group. 
 

     

7. I have learned about my ethnicity by 
doing things such as reading (books, 
magazines, newspapers), searching the 
internet, or keeping up with current events. 

     

8. I feel good about my cultural or ethnic 
background. 

     

9. If I could choose, I would prefer to be a 
different ethnicity. 

     

10. I am still trying to understand what my 
ethnicity means to me. 

     

11. I have experienced things that reflect 
my ethnicity, such as eating food, listening 
to music, and watching movies. 

     

12. I feel a strong attachment towards my 
own ethnic group. 

     

13. I feel negatively about my ethnicity. 
 

     

14. I am active in organizations or social 
groups that include mostly members of my 
own ethnic group. 
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Please answer these questions according to how much you agree with each statement. 
 
 
 Strongly 

Agree 
Agree Neutral Disagree Strongly 

Disagree 
1. I think that the United States is a good 
place to live. 

     

2. I enjoy speaking English. 
 

     

3.  I have spent time trying to find out more  
about the United States, such as its history, 
traditions, and customs. 

     

4. If I could, I would prefer to hang out only 
with kids of my own ethnicity.  

     

5. American holidays and customs do not 
apply to me. 

     

6. I have a clear sense of the United States  
and what being American means for me. 

     

7. I like to hang out mostly with white kids. 
 

     

8. I prefer to not speak English when I can 
avoid it. 

     

9. I have a strong sense of belonging to the  
United States. 

     

10. When I watch TV, I prefer to watch 
shows in Spanish as opposed to shows in 
English. 

     

11. It is important to me to participate in 
American holidays and customs. 

     

12. I listen to American music in my free 
time.  

     

13. I have a lot of pride in the United States. 
 

     

14. I like listening to music that is in 
English rather than Spanish. 

     

15. I prefer to speak English in most 
situations. 

     

16. I feel a strong attachment towards the  
United States. 

     

17. I feel good about being American. 
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 Very 

reflective 
Somewhat 
reflective 

Not very 
reflective 

Not at all 
reflective 

18. How reflective of the American mainstream 
are your values and attitude? 

    

19. How reflective of the American mainstream 
are your behaviors and actions? 

    

 
Which do you feel describes you best? 
 Latino/a 
 Latino/a-American 
 American 
 Other _____________________ 
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Please check the appropriate box according to how much you agree with each statement. 
 
 Never Rarely Sometimes Often Very often 
How often have others said 
something bad or insulting to you 
because of your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other 

_________________
 
 
 Never Rarely Sometimes Often Very often 
How often have others ignored 
you or excluded you from some 
activities because of your 
ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other 

_________________
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 Never Rarely Sometimes Often Very often 
How often has someone directed 
a slur or insult at you because of 
your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other 

__________________
 
 
 Never Rarely Sometimes Often Very often 
How often has someone 
threatened to harm you physically 
because of your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other _______________
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 Never Rarely Sometimes Often Very often 
How often have others treated 
you unfairly because of your 
ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 Motivated 
 Powerless 
 Strong 
 Other 

__________________ 
 
 
 Never Rarely Sometimes Often Very often 
How often has a store owner, 
sales clerk, or person working at a 
place of business treated you in a 
disrespectful way because of your 
ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other _______________
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 Never Rarely Sometimes Often Very often 
How often have others suspected 
you of doing something wrong 
because of your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other _____________

 
 
 
 Never Rarely Sometimes Often Very often 
How often have the police hassled 
you because of your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 

 
 Motivated 
 Powerless 
 Strong 
 Other _______________

 
 
 
 

    51 



 

 
 Never Rarely Sometimes Often Very often 
How often have you encountered 
teachers who are surprised that 
you did something really well 
because of your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
  
 
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 
 Motivated 
 Powerless 
 Strong 
 Other _______________

 
 
 
 
 Never Rarely Sometimes Often Very often 
How often have you encountered 
teachers who didn’t expect you to 
do well because of your ethnicity? 

     

 
If you answered “Rarely,” “Sometimes,” “Often,” or “Very Often,” please answer the 
following questions: 
 
How stressful was this type of experience? (Circle one) 
 
   Not at all stressful         A little stressful      Somewhat stressful  Very stressful 
   
Which best describes how this type of experience makes you feel? (Check all that apply)
 

 Angry 
 Hurt 
 Sad 
 Ashamed 

 
 
 

 
 
 

 Motivated 
 Powerless 
 Strong 
 Other _______________
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Please read each story carefully. After you have read the story, read the question below it. 
Then check the box that you think correctly answers the question. Check only one answer 
for each question. 
 
1. José wants to ask a question in his math class so he raises his hand.  Kyle raises his 
hand after José has been waiting for a few minutes. Mrs. Smith calls on Kyle first. 
 
Why didn’t Mrs. Smith call on José? 
 
 Mrs. Smith did not see José. 
 Mrs. Smith doesn’t think José will ask an important or good question. 
 José did not raise his hand high enough. 
 Other. 

If other, what is the reason? 
__________________________________________ 

 
 
2.  Students in a class are asked to draw pictures of their families.  The teacher says that 
their grades are not based on artistic ability but by how much effort they put in, such as 
including many details.  María works really hard on her drawing. Mr. Johnson gives 
everyone an A grade on their picture, except María, who he gave a C. 
 
Why did María’s picture get a lower grade? 
 
 María’s drawing was not as detailed as the other kids. 
 María’s drawing is not as good as other kid’s drawings. 
 Mr. Johnson made a mistake when grading the drawings. 
 Mr. Johnson does not like María very much. 
 Other.  

If other, what is the reason? 
___________________________________________ 

 
 
3.  Raúl and Pablo enter a grocery store to buy some candy.  They see two boys from 
their class, Keith and John, come into the store as well.  School just ended and they are 
all still wearing their backpacks.  The storeowner watches Raúl and Pablo suspiciously 
for a few minutes before asking them to leave the store.   
 
Why did the storeowner ask Raúl and Pablo to leave but not Keith and John? 
 
 The store owner thinks that young kids are rowdy. 
 The store owner thinks that Raúl and Pablo are going to steal something. 
 The store was probably going to close in a few minutes. 
 Other.  

If other, what is the reason? 
___________________________________________ 
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4.  Lucía is at her team’s first soccer game.  The game is almost over and her coach has 
not put her in to play.  Lucía knows she is as good of a player as Rachel and Madison, 
who have been playing almost the entire game. The game ends but Lucía’s coach never 
let her play. 
 
Why didn’t Lucía’s coach let her play in the soccer game? 
 

 Lucía’s coach does not want Lucía on the team.   
 Lucía is not as good of a soccer player as Rachel and Madison. 
 Lucía probably did not come to as many practices as Rachel and Madison.   
 Other.   

If other, what is the reason? 
____________________________________________ 

 
 
5.  Juan is trying out for his high school’s tennis team. During the practice games, Juan 
beat Curtis and Brent.  When tryouts are over, Juan is excited because he is clearly one of 
the better players. He thinks he will make the varsity team.  Curtis and Brent make the 
varsity team but Juan does not. 
 
Why do you think Juan did not make varsity?  
 

 Juan probably did not play as well as he thought he did. 
 The coach does not like Juan’s playing style.   
 The coach does not think Juan has as much natural ability at tennis as the other 

boys.   
 Other.  

If other, what is the reason? 
___________________________________________ 

 
 
6.  Mr. Mitchell needs to select five of his 8th grade math students who are great at math 
to be in advanced placement next year in high school.  Tessa, Meghan, Robert, Carlos, 
and Sebastian are the five students in Mr. Mitchell’s class who have A’s.  Mr. Mitchell 
selects everyone except for Carlos to be in the AP math class for the following year.  
 
Why do you think Mr. Mitchell did not select Carlos to be in the AP class?  
 

 There were only 4 spots in the AP class.  
 Mr. Mitchell doesn’t think that Carlos is strong enough of a student to take an 

AP class, despite his grade being an A.   
 The other students must have consistently done extra credit.  
 Other.  

If other, what is the reason? __________________________________-
_________ 
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What is your gender? (Circle one)       Male  Female          Other 
_______________ 
 
What is your age? _______ 
 
What grade are you in? (Circle one)       6th           7th           8th           9th           10th  
 
What school do you go to? ____________________________________________ 
 
What is your ethnicity? (Check all that apply) 

 Mexican 
 Puerto Rican 
 White/Caucasian 
 African-American 
 Asian-American 
 Other ___________________ 

 
Which of the skin tones on the skin tone chart provided looks most like yours? (Check 
just one) 

 1 
 2 
 3 
 4 
 5 
 6 

 
What is your mother’s ethnicity?  

 Mexican 
 Puerto Rican 
 White/Caucasian 
 African-American 
 Asian-American 
 Other ___________________ 

 
What is your father’s ethnicity? 

 Mexican 
 Puerto Rican 
 White/Caucasian 
 African-American 
 Asian-American 
 Other _________________ 

 
How much schooling has your mother received? 

 8 years or less 
 9 – 11 years 
 12 years/Finished high school 

Note: The skin tone chart was provided 
on a separate piece of paper in actual 
survey conditions. 
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 13 – 15 years/Some college 
 16 – 17 years/College degree 
 18 years or more/Graduate School 

 
How much schooling has your father received? 

 8 years or less 
 9 – 11 years 
 12 years/Finished high school 
 13 – 15 years/Some college 
 16 – 17 years/College degree 
 18 years or more/Graduate School 

 
What is the first language you learned? (Check all that apply) 

 English 
 Spanish 
 Other ______________________ 

 
What language or languages do you speak? (Check all that apply) 

 English 
 Spanish 
 Other _______________________ 

 
What language or languages do you speak at home? (Check all that apply) 

 English 
 Spanish 
 Other _______________________ 

 
What language or languages do your parents speak at home? (Check all that apply) 

 English 
 Spanish 
 Other _______________________ 

 
Where were you born? 

 United States 
 Mexico 
 Other _______________________ 

 
 
Thank you for completing our survey! 
 
Please alert the researchers that you are done. 
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